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ABSTRACT 

This paper presents the development process and framework used to construct a transportation app that uses situated 

learning, augmented reality, and communities of practice. Autism spectrum disorder (ASD) is a neurodevelopmental 

disorder that can cause social impairments as well as the limit the potential for the individual to achieve independence 

(American Psychiatric Association [APA], 2013). The use of technology to support learning in individuals with ASD has 

been well documented, however gaps exist in the pedagogical approaches that are being used. Future research 

opportunities into the pedagogical implications of this app are highlighted.  
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1. INTRODUCTION 

The use of technology is well documented for the enhancement of learning, with countless pieces of 

software, apps, devices, and tools available to help educate individuals. Recently there has been an increase 

in the number of tools developed for individuals with special needs as more and more iPads, iPods, and 

similar devices are making their way into the classroom. Many of these apps were developed for individuals 

with autism spectrum disorder as tools to increase communication or comprehension abilities, however the 

majority of these tools are developed for use within the K-12 system. Unfortunately, there appears to be a 

lack of tools developed for adults with autism spectrum disorder (ASD), creating a gap in resource 

availability. Additionally, tools that have been developed often use behaviourism as their primary approach 

to learning, which can lead to a stimulus response pattern, as opposed to the creation of new understandings 

(von Glasersfeld, 1989a). 

This paper focuses on the development of an iOS transportation app that makes use of situated learning, 

augmented reality, and communities of practice. The app was developed and designed for high-functioning 

young adults and adults with autism spectrum disorder. The development of this app stems from a gap in 

available tools that facilitate authentic learning in individuals with autism spectrum disorder. The iOS 

application is currently being tested before use in a research setting; therefore this paper focuses on the 

development process of said application. The research question propelling this study is whether an app that 

makes use of situated learning, augmented reality, and communities of practice will increase intrinsic 

learning in high-functioning individuals with autism spectrum disorder. 
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2. CONTEXTUAL INFORMATION 

2.1 Autism Spectrum Disorder 

Autism spectrum disorder is a neurodevelopmental disorder that is typically manifested in childhood, and is 

sustained throughout the individual’s life (American Psychiatric Association [APA], 2013). Individuals with 

autism spectrum disorder have persistent social impairments, including social-emotional reciprocity, non-

verbal communication, developing and maintaining relationships (APA, 2013). These individuals may also 

have restricted and repetitive patterns of behavior, including motor stereotypes, strict following of routines, 

and resistance to change (APA, 2013). Autism is a spectrum disorder; some individuals may have extreme 

social impairments while others may have mild social impairments (APA, 2013). Individuals can also range 

from having no/mild to severe intellectual impairments (APA, 2013). Because of the range of intellect within 

the population, the design of this app and related study focuses on individuals who are high-functioning, 

those who have the ability to take transit on a semi-dependent or independent basis as well as those who are 

have technical competencies to use an iOS device. Individuals with ASD often have low adaptive skills, 

making planning and organizing very difficult (APA, 2013). This, paired with a low tolerance for change, as 

well as a high prevalence for anxiety and depression in the young adult and adult populations, makes it 

difficult for adults with ASD to achieve independence (APA, 2013).  

One such area in which individuals may experience difficulties is using public transportation. Individuals 

with ASD who rely on transit, such as buses, streetcars, subways, and trains, may find navigating transit 

schedules particularly stressful or challenging. These individuals may employ the transit system to attend 

appointments, community functions, school, or work. As a consequence, they may have to rely on 

Community Support Workers, caregivers, guardians, or parents, which, in turn, impedes their sense of 

independence. This app has been developed to provide information to these individuals in a situated learning 

environment.  

2.2 Situated Learning 

Situated learning is used to form the framework for the design of the app; situated learning approaches 

learning as the construction of knowledge by the learner, rather than the transfer of information from one 

individual to another (Wehlage, Newmann, & Secada, 1996; von Glasersfeld, 1989b). Additionally, this 

knowledge is acquired actively by the learner and is gathered through their experiences within their authentic 

environment (von Glasersfeld, 1989b). When learners have an active role in their education, when they are 

responsible for what they learn, they are able to maintain a sense of ownership and control of their education 

(von Glasersfeld, 1989a). To achieve an authentic environment where learning can occur, it must be situated 

within a highly contextualized setting (Brown, Collins, & Duguid, 1989). The nature of these environments 

fosters learning as individuals are practicing in authentic situations with their own peculiar cultural practices 

(Brown, et al., 1989). By engaging in this highly contextualized and authentic environment, learners are able 

to transfer knowledge to new situations and settings (Brown, et al., 1989).  

This pedagogical approach was a foundational component of the framework that supports the design of 

the app. The app is intended to be used by the individual out in the field as opposed to a laboratory or 

classroom setting. This, according to Brown, et al. (1989), is to ensure that the individual is immersed within 

the same contextualized setting that they will be experiencing, thus promoting transfer of learning (Lave, 

1991). Learning within the same environment within which the app was intended to be used will be 

beneficial to individuals with ASD, increasing their potential to navigate transit systems independently. 

2.3 Augmented Reality 

In addition to providing an environment that is situated, the app needs to provide supports to the user in terms 

of navigation, location, and transit information. To do so, the app was built using augmented reality as a 

means of providing those supports. Augmented reality (AR) is defined as an environment that combines real 

and virtual information, is interactive in real time, and is registered in 3D (Azuma, 1997; Feiner, MacIntyre, 

& Seligmann, 1993). The use of AR supplements reality with information or tools that would not be available 
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in the physical environment (Azuma, 1997). Additionally, compared with virtual reality where users are 

immersed in a virtual world, AR allows the user to be present in the physical world (Azuma, 1997). Common 

examples of AR tools are Head Mounted Displays, such as Google Glass, Head Up Displays, which can be 

seen in military aircrafts and some automobiles, AR Apps and Games, which superimpose characters, 

graphics, text, or audio, into the physical world. Educational applications of AR can range from manipulating 

3D geometrical objects (Kauffmann & Schmalstieg, 2003) to providing virtual models of objects (Azuma, 

1997). 

In this case, AR is used to supplement the environment by providing visual tools as well as auditory 

information to the user. This app makes use of this by providing turn-by-turn navigation to the user, GPS 

information, as well as auditory warnings for upcoming transit stops. Through the development process, the 

app went through a number of changes that reduced the amount of augmented reality that could be used 

within the app. This is discussed with more details in section three. The most recent model of the app 

contains auditory augmentation, providing the user with real-time transit information, as well as visual 

augmentation, in the form of visual cues.  

2.4 Community of Practice 

As previously discussed, individuals with ASD may have social and communication impairments, which can 

interfere with their ability to build and maintain relationships, as well as learn from peers (APA, 2013). As 

adults these individuals may also have poor psychosocial functions, including independent living and gainful 

employment (APA, 2013). This substantiates the need for peer interaction support, as well as in the 

community at large, as individuals with ASD often rely on caregivers and guardians for participation in these 

social interactions. This app is designed to facilitate legitimate peripheral participation, as discussed by Lave 

and Wenger (1991). During this process, an individual becomes a part of the community of practice by 

participating in ongoing activities, making use of scaffolds, and will eventually be able to help others, 

transforming from a ‘newcomer’ to an ‘old-timer’ (Lave, 1991; Lave & Wegner, 1991).  

The app provides transitioning supports to the individual, as would an ‘old-timer’ within the community 

of practice. Lave and Wegner (1991) describe a community of practice as a domain where individuals share 

knowledge through active participation in the cultural practice. Due to the social impairments that individuals 

with ASD face, this app is designed to support these individuals to actively participate within the greater 

community.  

3. APP DEVELOPMENT 

The Transit App was built in conjunction with the Faculty of Education and the Faculty of Business and IT at 

the University of Ontario Institute of Technology. The app design was developed by a graduate student as a 

part of an ongoing thesis research project and was programed by three undergraduate students. Currently, the 

app is still in development, as it still needs to be tested before using it for the research project. The app has 

gone through many revisions over the development process, however the main purpose of the app is to 

provide supports to an individual with ASD as they navigate the Toronto Transit Commission (TTC), which 

is comprised of subways, light rail transit lines, streetcars, and buses. The basic structure of the app is to 

provide the user with transit schedule information, turn-by-turn navigation, as well as audio and visual 

indicators that inform the user that they are approaching the desired stop. To use the app, users will either 

type in their starting destination or use the current location as determined by their GPS signal. Following this 

they will enter the desired location, or search through previously selected destinations in the app’s history. 

The app will then show a map of their desired path and when users select the ‘Go’ button, see Figure 1, the 

app will provide directions for the user. As seen in Figure 1, the directions provided indicate the time, 

location, route for the selected trip. These directions will update as the user arrives at each point, as well as 

make changes as necessary. These features were included to provide navigation support to increase the user’s 

autonomy, transfer of knowledge, and participation within their community.  
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Through the design process, a number of changes to the app had been made. Originally, it was desired 

that the app could provide opportunities for users to make amendments to the route, for example the user 

could tag a specific bus stop as always running late, or that the route typically has a nice driver. This was 

thought to enhance the community of practice by increasing participation of the user. However, this was not 

added due to server constraints. Additionally, original designs of the app had a timer that would indicate 

when the transit vehicle was set to arrive, however this would not be accurate due to a lack of GPS location 

of the specific vehicle. Although turn-by-turn navigation is still present in the current model of the app, it was 

originally planned to use the camera feature of the device to overlay these directions onto the physical world 

as depicted on the device’s screen. This feature was not included due to developer limitations. There had 

been a number of issues during the design process, including the availability of the programmers due to their 

status of full-time students. Server problems and computer malfunctions also caused a number of delays.  

4. CONCLUSION 

The aim of this paper is to highlight the design and development of an augmented reality app that uses 

situated learning and communities of practice to promote authentic learning in young adults and adults with 

autism spectrum disorder. This app promotes learning as knowledge construction through a social 

constructivist perspective (von Glasersfeld, 1989a). The design and pedagogy of this app provide practical 

applications that extend to other developmental and intellectual disorders, which provide future areas of 

research. The research applications of this app will be tested through an ethnographic study with the 

participation of young adults and adults with autism spectrum disorder as they navigate between locations 

using TTC and navigation directions provided by the app. 

Currently, the app is still in the developmental stages with testing still occurring. The process of 

designing and developing an app has proven to be a longer experience for all students involved than initially 

thought with many changes and revisions occurring based on technological complications. However, this 

process has provided countless learning opportunities for these students, providing a large area for growth 

and development.  

REFERENCES 

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). Arlington, 

VA: American Psychiatric Publishing. 

Azuma, R.T. (1997). A Survey of Augmented Reality. Presence: Teleoperators and Virtual Environments, 6(4), 355-385.  

Brown, J.S., Collins, A., & Duiguid, P. (1989). Situated cognition and the culture of learning. Educational Researcher, 

18(1), 32-42. 

Feiner, S., MacIntyre, B., & Seligmann, D. (1993). Knowledge-based augmented reality. Communications of the ACM, 

36(7), 53-62.  

Kaufmann, H., & Schmalstieg, D. (2003). Mathematics and geometry education with collaborative augmented reality. 
Computers & Graphics, 27(3), 339-345.  

Figure 1. Screenshots of Transit App 

ISBN: 978-989-8704-08-5 © 2014

382



www.manaraa.com

Lave, J. (1991). “Situating learning in communities of practice,” in Perspectives on Socially Shared Cognition, Resnick, 
L.B., Levine, J.M., & Teasley, S.D. (Eds.), Washington:American Psychological Association 63-82.  

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. New York: Cambridge University 
Press. 

Wehlage, G.G., Newmann, F.M., & Secada W.G. (1996). Standards for Authentic Achievement and Pedagogy. In F.M. 

Newmann & Associates, Authentic Achievement: Restructuring Schools for Intellectual Quality, 21-29. San 
Francisco: Jossey-Bass.  

von Glasersfeld, E. (1989a) Constructivism in education. T. Husen & T. N. Postlethwaite, (eds.) (1989) The International 

Encyclopedia of Education, Supplement(1), 162–163. New York: Pergamon Press. 

von Glasersfeld, E. (1989b). Cognition, construction of knowledge, and teaching. Synthese 80(1), 121-140 

International Conference e-Learning 2014

383


	INTERNATIONAL CONFERENCE E-LEARNING 2014
	COPYRIGHT
	TABLE OF CONTENTS
	FOREWORD
	PROGRAM COMMITTEE
	KEYNOTE LECTURE
	FULL PAPERS
	CULTURE, GENDER AND TECHNOLOGY-ENHANCED LEARNING: FEMALE AND MALE STUDENTS' PERCEPTIONS ACROSS THREE CONTINENTS
	IPADS IN LEARNING: THE WEB OF CHANGE
	A BLENDED APPROACH TO CANADIAN FIRST NATIONS EDUCATION
	A STORYTELLING LEARNING MODEL FOR LEGAL EDUCATION
	ACCEPTANCE AND SUCCESS FACTORS FOR M-LEARNING OF ERP SYSTEMS CURRICULA
	SELF-REGULATION COMPETENCE IN MUSIC EDUCATION
	TIME-DECAYED USER PROFILE FOR SECOND LANGUAGE VOCABULARY LEARNING SYSTEM
	E-LEARNING TRENDS AND HYPES IN ACADEMIC TEACHING. METHODOLOGY AND FINDINGS OF A TREND STUDY
	PROOF OF ECONOMIC VIABILITY OF BLENDED LEARNING BUSINESS MODELS
	DOES SATELLITE TELEVISION PROGRAM SATISFY ETHIOPIAN SECONDARY SCHOOL STUDENTS?
	ORGANISATION AND MANAGEMENT OF A COMPLETE BACHELOR DEGREE OFFERED ONLINE AT THE UNIVERSITY OF MILAN FOR TEN YEARS
	STRUCTURAL RELATIONSHIPS BETWEEN VARIABLES OF ELEMENTARY SCHOOL STUDENTS’ INTENTION OF ACCEPTING DIGITAL TEXTBOOKS
	DYNAMIC FUZZY LOGIC-BASED QUALITY OF INTERACTION WITHIN BLENDED-LEARNING: THE RARE AND CONTEMPORARY DANCE CASES
	DO ENGLISH LISTENING OUTCOME AND COGNITIVE LOAD CHANGE FOR DIFFERENT MEDIA DELIVERY MODES IN U-LEARNING?
	THE USE OF ELGG SOCIAL NETWORKING TOOL FOR STUDENTS’ PROJECT PEER-REVIEW ACTIVITY
	EDUCATIONAL MULTIMEDIA PROFILING RECOMMENDATIONS FOR DEVICE-AWARE ADAPTIVE MOBILE LEARNING
	INSIDE, OUTSIDE, UPSIDE DOWN: NEW DIRECTIONS IN ONLINE TEACHING AND LEARNING
	A STUDY ON THE METHODS OF ASSESSMENT AND STRATEGY OF KNOWLEDGE SHARING IN COMPUTER COURSE
	USING AGENT-BASED TECHNOLOGIES TO ENHANCE LEARNING IN EDUCATIONAL GAMES
	DESIGNING A CULTURALLY SENSITIVE WIKI SPACE FOR DEVELOPING CHINESE STUDENTS' MEDIA LITERACY
	SHARED COGNITION FACILITATED BY TEACHER USE OF INTERACTIVE WHITEBOARD TECHNOLOGIES
	MODELING PEDAGOGY FOR TEACHERS TRANSITIONING TO THE VIRTUAL CLASSROOM
	THE EFFECTIVENESS OF SDMS IN THE DEVELOPMENT OF E-LEARNING SYSTEMS IN SOUTH AFRICA
	ONLINE LEARNING BEHAVIORS FOR RADIOLOGY INTERNS BASED ON ASSOCIATION RULES AND CLUSTERING TECHNIQUE
	THE USE OF SDMS IN DEVELOPING E-LEARNING SYSTEMS IN SOUTH AFRICA
	ASSESSMENT OF THE USE OF ONLINE COMUNITIES TO INTEGRATE EDUCATIONAL PROCESSES DEVELOPMENT TEAMS: AN EXPERIENCE IN POPULAR HEALTH EDUCATION IN BRAZIL
	STEREO ORTHOGONAL AXONOMETRIC PERSPECTIVE FOR THE TEACHING OF DESCRIPTIVE GEOMETRY
	DELIVERY OF E-LEARNING THROUGH SOCIAL LEARNING NETWORKS
	THE IMPLEMENTATION OF WEB 2.0 TECHNOLOGY FOR INFORMATION LITERACY INSTRUCTION IN THAI UNIVERSITY LIBRARIES
	DESIGNING EDUCATIONAL SOCIAL MACHINES FOR EFFECTIVE FEEDBACK
	A SUPPORT SYSTEM FOR ERROR CORRECTION QUESTIONS IN PROGRAMMING EDUCATION
	A PLATFORM FOR LEARNING INTERNET OF THINGS
	DEALING WITH MALFUNCTION: LOCUS OF CONTROL IN WEB-CONFERENCING

	SHORT PAPERS
	COPYRIGHT AND CREATIVE COMMONS LICENSE: CAN EDUCATORS GAIN BENEFITS IN THE DIGITAL AGE?
	THE CURRICULUM DESIGN AND DEVELOPMENT IN MOOCS ENVIRONMENT
	STAKEHOLDERS INFLUENCE IN MALTESE TOURISM HIGHER EDUCATION CURRICULUM DEVELOPMENT
	ONLINE SOCIAL NETWORKS AND COMPUTER SKILLS OF UNIVERSITY STUDENTS
	IMPLEMENTATION OF ARTIFICIAL INTELLIGENCE ASSESSMENT IN ENGINEERING LABORATORY EDUCATION
	AN EXPLORATION OF THE ATTITUDE AND LEARNING EFFECTIVENESS OF BUSINESS COLLEGE STUDENTS TOWARDS GAME BASED LEARNING
	APPLICATION OF E-LEARNING TECHNOLOGIES TO STUDY A SCHOOL SUBJECT
	POSSIBILITIES OF IMPLEMENTATION OF SMALL BUSINESS CHECK - UP METHODOLOGY IN COMPARATIVE ANALYSIS OF SECONDARY SCHOOLS AND UNIVERSITIES IN SLOVAKIA
	DIGGING THE VIRTUAL PAST
	TECHNOLOGY ACCEPTANCE OF E-LEARNING WITHIN A BLENDED VOCATIONAL COURSE IN WEST AFRICA
	DEVELOPMENT OF AN E-LEARNING PLATFORM FOR VOCATIONAL EDUCATION SYSTEMS IN GERMANY
	FACEBOOK MEDIATED INTERACTION AND LEARNING IN DISTANCE LEARNING AT MAKERERE UNIVERSITY
	ASSESSING THE PURPOSE AND IMPORTANCE UNIVERSITY STUDENTS ATTRIBUTE TO CURRENT ICT APPLICATIONS
	E-LEARNING SYSTEM FOR DESIGN AND CONSTRUCTION OF AMPLIFIER USING TRANSISTORS
	TECHNOLOGY, GENDER ATTITUDE, AND SOFTWARE, AMONG MIDDLE SCHOOL MATH INSTRUCTORS
	STRUCTURING LONG-TERM FACULTY TRAINING ACCORDING TO NEEDS EXHIBITED BY STUDENTS’ WRITTEN COMMENTS IN COURSE EVALUATIONS
	INTEGRATION OF PBL METHODOLOGIES INTO ONLINE LEARNING COURSES AND PROGRAMS
	IMPROVING TEACHER-STUDENT CONTACT IN A CAMPUS THROUGH A LOCATION-BASED MOBILE APPLICATION
	INCORPORATING COLLABORATIVE, INTERACTIVE EXPERIENCES INTO A TECHNOLOGY-FACILITATED PROFESSIONAL LEARNING NETWORK FOR PRE-SERVICE SCIENCE TEACHERS
	THE EFFICIENCY OF E-LEARNING ACTIVITIES IN TRAINING MENTOR TEACHERS
	DEVELOPMENT OF AN IOS APP USING SITUATED LEARNING, COMMUNITIES OF PRACTICE, AND AUGMENTED REALITY FOR AUTISM SPECTRUM DISORDER
	USING CASE-BASED REASONING TO IMPROVE THE QUALITY OF FEEDBACK PROVIDED BY AUTOMATED GRADING SYSTEMS
	INTERNATIONAL MULTIDISCIPLINARY LEARNING: AN ACCOUNT OF A COLLABORATIVE EFFORT AMONG THREE HIGHER EDUCATION INSTITUTIONS
	INTERACTIVE LEARNING TO STIMULATE THE BRAIN’S VISUAL CENTER AND TO ENHANCE MEMORY RETENTION

	REFLECTION PAPERS
	HOW DIGITAL TECHNOLOGIES, BLENDED LEARNING AND MOOCS WILL IMPACT THE FUTURE OF HIGHER EDUCATION
	FACTORS INFLUENCING THE ACCEPTANCE OF E-LEARNING ADOPTION IN LIBYA’S HIGHER EDUCATION INSTITUTIONS
	MOTIVATION AS A METHOD OF CONTROLLING THE SOCIAL SUBJECT SELF-LEARNING

	POSTERS
	DESIGNING ENVIRONMENT FOR TEACHING INTERNET OF THINGS
	FOSTERING CRITICAL THINKING SKILLS IN STUDENTS WITH LEARNING DISABILITIES THROUGH ONLINE PROBLEM-BASED LEARNING
	A SYSTEM FOR THE AUTOMATIC ASSEMBLY OF TEST QUESTIONS USING A NO-SQL DATABASE

	AUTHOR INDEX



